Abstract. The article is the continuation of the publication The issue of social functions of history in the periodicals of Latvia in the 1920s and 1930s which was published in Istorija (2016, Vol. 102, No. 2). The article considers the views of teachers-historians about the principles of selection of historical material, its organization in the lower secondary school, their vision of the place of national history in school history education and its proportion with world history in the school curriculum. 
Introduction
As it was marked in the publication The issue of social functions of history in the periodicals of Latvia in the 1920s and 1930s 1 , both teachers and the general public across Europe paid considerable attention to the school subject of history in the 1920s and the 1930s. Due to the existing historical situation (the formation of a new democratic state) in Latvia, the question of the content of school course occupied a special place; it was primarily the question about the place of national history in the process of teaching and its proportion with world history. However, the solution to this issue was associated with a number of problems. Whereas there was some previous experience in connection with the teaching of world history in schools, the Latvian history course was created from scratch, though it occupied a significant place in the school curriculum. The situation was complicated by the fact that the actual research of the Latvian history began only after the state won its independence. There are reporting materials of the Society of History Teachers of Latvia 2 
and the articles of history teachers in such periodicals as Monthly Magazine of the Ministry of Education (Izglītības Ministrijas Mēnešraksts), Educator
(Audzinātājs), Our Future (Mūsu Nākotnе), which can serve as a confirmation of the above mentioned fact. In this connection, the basic question was concerned with the materials which historical science could give for the development of school history course and for school books. Thus, at the beginning of the 1920s, Zalitis wrote in the introduction to the school book Latvian history for schools and self-education 3 publications covered all the aspects of school education; an important place was given to the questions concerned with the content of the school course of history, such as the principles of the selection of historic material, its presentation in the school course, the place of national history in the school curriculum and its ratio with world history. We can say that this question was relevant throughout the period under review; it was the general tendency of that time, and it concerned not only this subject.
About the principles of selection of teaching material and the demands for its content
The content of school history course was one of the questions addressed in the publications of pedagogical periodicals and the introductions to school books. It involved the definition of the principles of the selection of educational material and its volume and the formulation of the requirements for its presentation and design. It is necessary to note that the interest in the question of the principles of the selection of material on the pages of the above mentioned periodicals remained throughout the 1920s and 1930s, and the so called principles were not practically changed. The fact of such continuity itself can testify to the intensive search for the content of the educational material of the history course meeting the requirements of methodologists-theorists and corresponding to the actual situation of teaching history in schools.
The question about the potential volume of material in the curriculum was discussed by the authors of the publications throughout the whole period under review (in 1923 the question was considered in the congress of teachers of secondary schools where the necessity to avoid the overwork of pupils was especially underlined 8 ). It was only in the second half of the 1930s that the interest in this question decreased. A number of authors noted that it was possible to get a reasonable volume of the educational material by providing for a number of requirements and taking into account the characteristics associated to pupils' age and the level of their development. It was offered to refuse the oversaturation of facts leaving only the dominating ones, those which had a value in the period under review (especially if they marked the beginning of a significant process in the life of the nation 9 ), by leaving aside the small changes or chronological dates which were of no value in understanding the events 10 . It was underlined that it was necessary to consider the most basic questions, not a mass of disconnected facts 11 , and those facts had to be critically revised and meet scientific ideas 12 . It was remarked that it was necessary to speak about specific things with specific illustrations 13 . To be understood by pupils, the educational material must be presented properly, i.e. attention should be paid to the language of the text 14 , its structure 15 and form. The form is often mentioned in the introductions to some school books 16 when speaking about the first years of teaching history in schools. According to some authors, it is the teacher's choice to put accents during the presentation of the educational material directly in each lesson 17 . In addition to the methodological requirements for the content of educational material, a significant place in the discussion on the content of school history education was given to the question about the historical material making the content of the history course. It was already in 1921 that in the introduction to his school book History of Latvia (Part 1) Shvabe mentioned two perspectives which in his opinion were basic in writing history programs and school books in the light of the new historical circumstances. He noted that in the lower secondary school history must be presented from the perspective of the Latvian nation only and only for the sake of the contrast it is able to render about those who conquered Latvia and governed it. Herewith, it was noted that the actual course of the historical process in Latvia made… to learn at school not the history of rulers but the history of the nation 18 . In the author's opinion, it represented certain difficulties at the initial stage of studying history in the 4 th grade, and the selection of the educational material had to be based on the cultural-historical approach, whereas political history had to be left for the following years.
In this case, it is necessary to raise pupils' understanding of the essence of the teaching material 19 and, in the opinion of the authors of a number of publications, it is only possible if the training material offered to pupils and its volume correspond to the characteristics associated to the age of pupils and the level of their development. Thus, in this connection, Berzinshs sees the specificity of the historical material in the idea that the task of the history course does not generally correspond to the logic of the child's development: the child faces such events which he or she does not understand because of his age in every period of history being studied. Therefore, as noted by Dreimanis, it is necessary to regulate the mental processes of pupils and to select the learning material which must be presented in such a way that children could learn it for a shorter term and ISSN 1392-0456 E-ISSN 2029-7181 Istorijos didaktika without difficulty and get as much as possible for themselves. 20 In this case, the depth of consideration will depend on the abilities of learners 21 , because the volume and character of the learning material define the mental development of pupils 22 . The specific feature of the content in different grades of the lower secondary school was one of the topics discussed in a number of journal publications. It was noted that in the 3 rd -4 th grade (and their curriculum accordingly) pupils must be acquainted with the brightest episodes and events from the past of the Latvian nation. In these grades (from 1925 in the 4 th grade only) it was offered to focus on the typical events associated with the phenomena of everyday life 23 , as children up to ten years easily mix centuries and historical personalities 24 , but in general they concentrate on the events directly. It was considered possible to study the regular Latvian history course and to speak about the causations starting from the 5 th grade only, as it already corresponded to the characteristics of pupils' age.
It was supposed that it was necessary to expand the circle of the historical events being studied 25 . According to the authors of publications, the volume of reported facts and events grows even more in the secondary school, and more attention is paid to the causal relations and chronology 26 . It was emphasised that those facts should be considered in the world history course of the lower secondary school which help to fully characterise the development of society, that is to give an idea about its economic, political, social, religious, intellectual development 27 , describe the life of the people in any period and show all the achievements 28 , help to find out what value at each individual location and century the geographical position, climate, natural data, the character of people, etc.
29
, which tell the story of cultural development (about the results of human activity) 30 , give an idea about the life of outstanding people, introduce the development of European democracies and typical scenes from the life of other people in the past, have 31 . In 1937 L. Adamovichs, speaking about the history program and school books, noted that in order to strengthen the national identity of Latvians, it is more important to know not how difficult it was to be a Latvian in different periods of their lives, but what
History Didactics their culture, which they saved and cared for despite of all the difficult circumstances in life, was 32 .
About the ratio of Latvian history and world history in the curriculum of the lower secondary school
It should be noted that in the discussion of the content of the history course in the lower secondary school during the reporting period the question about the place of national history in the process of teaching was constantly raised (it can be stated on the basis of the foregoing). This, in turn, determined the special interest in the question of the ratio of the Latvian history course and world history. The programs of history teaching adopted in different years indicated in which forms one or another history should be studied or which of these courses should be given precedence, but in this case the mechanism of their ratio and connection within one form and one studying period was not stipulated. The question about the proportion of Latvian history and world history was solved only in 1934 when, after the new program was adopted, the ratio of these courses was finally determined in favour of Latvian history. The volume of global history was practically minimised. However, this did not eliminate the question of their correlation, because the new situation entailed the formulation of a new variant of work organization during history lessons.
This question was considered in a number of publications, but authors generally concentrated on the volume of history courses and the substantiation of their approach in the selection of the educational material. In this case, it is necessary to note that practically all authors of school books and articles spoke about the studying of Latvian history, but Dreimanis was the only one to declare the necessity of studying it in the context of world history. He noted that the understanding of Latvian history was impossible without the knowledge of world history 33 . The author continued to speak about this in his publications even after the adoption of the new programme in 1934, in which world history was given the applied role in relation to national history. Thus, in the publication of 1936 Dreimanis already assigned a secondary role to world history. He indicated the necessity to select the most typical, edifying and dominating interrelated facts of word history having a certain value at this time and in Latvian history 34 . According to the author, the typical events in the world history course must be considered in a certain place and at a certain time by avoiding details and unnecessary dates which do not promote the understanding of ISSN 1392-0456 E-ISSN 2029-7181 Istorijos didaktika the corresponding events in history of the native country of Latvia. That is, Latvia and its history must be in the spotlight 35 . It is necessary to note that despite the active discussion of the question about the proportion of Latvian history and world history on the pages of different publications, the question of their connection remained relevant for 14 years after the beginning of the school reform. In 1931, in the introduction to the school book Latvian history for grades 5 and 6 of the lower secondary school 36 Dreimanis offered his version of the solution to this problem. According to the author, a certain period of Latvian history must be taught synchronously after the relevant period of world history; it is necessary to focus on the most typical facts and events of each period of Latvian history, and the events of world history must be considered as if having a place in national history (as indicated by Berzinshs 37 ). But as you can see from Lieksnis' publication, for two years the solution to this problem (though it is a very difficult task which implies a high level of knowledge) was laid completely on teacher's shoulders 38 . From the beginning of 1934 the question about the volume of the educational material of history in Latvia was no longer raised. Adamovichs' article, published in 1938, makes an exception; in connection with the review of the school books of history, it mentions Grins' school book, where the pedagogical function of national history comes first by selecting and presenting the material at the expense of objectivity and by poeticising the content 39 .
Conclusions
In summary, it should be noted that the possible discussion about the content of the school subject of history on the pages of the periodicals was practically reduced to the naming of authors' proposals for the necessary actions without any critical approach to the developing situation.
By analysing the publications and school history programs we can say that the educational and instructional goals highlighted in the 1920s and 1930s affected the content of secondary school programmes. The cornerstone of the education system in general was the education of the citizen of the new national state; thus, most attention was paid to national history.
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